
PREPARING A SCHOOL-READY CHILD
“Children who enter kindergarten ready to meet its academic, social, and emotional demands are 
more likely to achieve later academic and life success.”1

What is school readiness?
School readiness involves more than 
just children. In the broadest sense, 
school readiness is about children, 
families, early environments, schools, 
and communities. Children are not 
innately “ready” or “not ready” for school. 
Their skills and development are strongly 
influenced by their families and through 
their interactions with other people 
and environments before coming 
to school.2

School readiness 
occurs when 
children have the 
skills, knowledge, 
and attitudes necessary for success 
in primary school, later learning, and 
life. Physical, cognitive, social, and 
emotional development are essential 
ingredients of school readiness. School 
readiness refers not only to ready 
children, but to ready communities, 
families, and schools.3

The ready child
•	 has been well-cared for physically, interacts 

socially with others, has a positive self-
perception, has the ability to understand the 
emotions of others, and can interpret and 
express feelings;

•	 approaches learning with enthusiasm and 
curiosity, has developed language and 
listening skills, and has cognition skills and 
general knowledge; and

•	 is prepared to learn successfully in school.

School Readiness: Helping Communities Get Children Ready for 
School and Schools Ready for Children. Child Trends Research 
Brief. https://files.eric.ed.gov/fulltext/ED444712.pdf 

The ready school
•	 uses curriculum in kindergarten and the 

early grades that builds on prior learning;

•	 takes into account individual differences in 
language, culture, and prior experience; and

•	 employs teachers who know how to teach 
young children and have the resources to 
do so.

NAEYC Position Statement on School Readiness. 
https://www.naeyc.org/sites/default/files/globally-shared/
downloads/PDFs/resources/position-statements/Readiness.pdf

The ready family
•	 supports children in their learning and 

through transition to kindergarten;

•	 reads to their children daily; and

•	 continues to engage in their child’s learning 
through the school years.

PFCE Interactive Framework. https://eclkc.ohs.acf.hhs.gov/
school-readiness/article/pfce-interactive-framework

The ready community
•	 helps ensure that children have access to 

health care, immunizations, and nutrition;

•	 helps ensure that families have access to 
quality early childcare and education; and

•	 invests in resources and activities that 
support families and promote school 
readiness.

School Readiness: Helping Communities Get Children Ready for 
School and Schools Ready for Children. Child Trends Research 
Brief. https://files.eric.ed.gov/fulltext/ED444712.pdf 
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https://ies.ed.gov/pubsearch/
pubsinfo.asp?pubid=2017101
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This study used latent class analysis with data from the 2002/03 Head Start Impact 

Study to determine whether early childhood classrooms can be sorted into classroom 

quality groups based on their scores on multiple measures of quality, how many 

classroom quality groups could be identified, and what percentages of classrooms 

fall within each classroom quality group. Based on the 13 measures examined, Head 

Start and center-based early childhood classrooms could be grouped into three distinct 

classroom quality groups: good, fair, and poor. Classroom quality measures determined 

by independent observers distinguish classroom quality groups better than self-reported 

measures do. 

This Stated Briefly report summarizes the findings of Irwin, C. W., Madura, J. P., Bamat, D., & 
McDermott, P. A. (2016). Patterns of classroom quality in Head Start and center-based early childhood 
education programs (REL 2017–199). Washington, DC: U.S. Department of Education, Institute of 
Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional 
Educational Laboratory Northeast & Islands. Retrieved from http://ies.ed.gov/ncee/edlabs/projects/ 
project.asp?projectID=4517. 
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asp?pubid=REL2017208
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Synthesis of IES Research on 
Early Intervention and Early 

Childhood Education 
https://ies.ed.gov/ncser/

pubs/20133001/pdf/ 
20133001.pdf

EDUCATOR’S PRACTICE GUIDE  WHAT WORKS CLEARINGHOUSE™

Teaching Math to Young Children

NCEE 2014-4005
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Teaching Math to Children 
in Preschool, Pre-K, and 

Kindergarten 
https://ies.ed.gov/ncee/wwc/

PracticeGuide/18

Information and materials for this presentation are supported by IES/NCEE’s Regional Educational Laboratory Southeast at Florida State University (Contract ED-IES-17-C-0011) as resources and 
examples for the viewer’s convenience. Their inclusion is not intended as an endorsement by the Regional Educational Laboratory Southeast or its funding source, the Institute of Education Sciences.

In addition, the instructional practices and assessments discussed or shown in this presentation are not intended to mandate, direct, or control a State’s, local educational agency’s, or school’s specific 
instructional content, academic achievement system and assessments, curriculum, or program of instruction. State and local programs may use any instructional content, achievement system and 
assessments, curriculum, or program of instruction they wish.
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